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Who is Caleb? 

Caleb Lannigan is scheduled to make his grand entry into this world on or about April 8, 2010. 

He is my great-grandson. That means he will enter Kindergarten in 2015, graduate from middle 

school in 2024 and graduate from high school in 2028. 

While we educators often get caught up in technology things, my hope is that we never lose site 

of the students we teach. Technology will never replace human contact. Rather, its role is to 

enhance it in many ways, especially in education. That is why I hope this manual can help set the 

stage for the educational journey that soon will be Calebôs.  

This manual and this course, Integrating Technology into Your Teaching, are not primarily about 

bits and bytes and computers and the Internet; really. All the technology in the world will not 

help us unless we stay focused on Caleb and your children and grandchildren and, with any luck, 

your great-grandchildren. 
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bridge between ñwhyò and ñhowò for the users of this electronic resource.  

 

How to use this manual 

You can certainly print this manual to read it if you want to. However, it is 

much better to see it as the online resource it is meant to be. It includes 

many embedded links that provide the content and tutorials for Integrating 

Moodle into Your Teaching. The Web makes it exciting for us by allowing 

content to be far more alive as it stimulates the senses. We listen, we 

watch, we interact, we learn. That is the intent of this course and this manual. 

See you online! 
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A screen shot taken from a very active Moodle site. While a screen shot does not allow for 

scrolling to see course sites, note how this district is creative in providing active sites for parents 

and organizations.  
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Before we begin 

What Will Caleb Learn? 

When I went to Algonquin Regional High School as principal, I wrote an article entitled, What 

Will Cheryl Learn? My purpose was to set the stage for major changes in technology at the 

school. I distributed the article through teachersô mailboxes as a means of getting some 

discussion started. That was in the fall of 1993 when my granddaughter Cheryl was two years 

old and not in school yet.  

It is sixteen years later as I write this. Cheryl has graduated from high school and has begun 

another chapter in her life. This time I would like to talk about Caleb, my great-grandson. 

Although the context in which Caleb will enter school will be very different from Cherylôs and 

my ongoing work in schools is very different from that of a principal, I ask the question with the 

same intensity. What will Caleb learn?  

Back at Algonquin in 1993, the school had only a few computers. The school wasnôt wired for 

networking or for Internet access. The public address system was so antiquated we had to turn it 

off after making the morning announcements; otherwise, a wisp of smoke would work its way 

from the back. During that year we did manage to have the school wired. One of our first 

projects was the addition of a computerized writing lab adjacent to the library. We also added a 

math lab and a business lab. Thatôs how our journey began. 

Today it is almost impossible to find a school that isnôt wired and even set up for wireless access. 

Interactive Web-based white boards are quite common. Some schools are redesigning education 

to accommodate laptops, mp3 players and even smart phones. The cost of laptops is coming 

down. Netbooks can be purchased for three-hundred dollars.  

So! As technology continues to evolve, What will Caleb Learn? Cheryl entered Kindergarten in 

1995. Caleb will enter kindergarten in 2015. If schools remain structured they way they are 

today, he will graduate from high school in 2028 ï IF schools remain structured they way they 

are today. That is a very big IF, especially when we consider the speed with which wireless 

access is becoming almost universal.  
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One of the most significant barriers to Calebôs educational growth may well be the prevalence of 

high stakes testing mandated by states. Not that these are bad in and of themselves, but they tend 

to be based largely on short answer tests that measure recall and understanding, the lowest levels 

of learning in Bloomôs Taxonomy. http://www.odu.edu/educ/roverbau/Bloom/blooms_taxonomy.htm  

In todayôs higher education, professional and occupational environments, these tests do little to 

measure student readiness. They seldom allow for creativity, the highest level of learning in the 

revised Bloomôs Taxonomy. Nor do they allow for emerging and online technologies as 

important components of learning and achievement. Yet Caleb, your children and grandchildren 

will have to develop skills relative to information processing, collaboration beyond school and 

classroom walls, and self-direction. Current mandated testing programs are hardly addressing 

these outcomes although some schools are taking steps to remedy this situation. Unfortunately, 

some remain stuck in the narrow scope of these tests. 

Technology evolves almost daily. When Cheryl entered Grade 7 in 2002, a major innovation of 

the day was the advent of Maineôs wireless laptop initiative. Caleb will enter Grade 7 in 2022. 

Given the rate at which technology continues to evolve, we really donôt know what technologies 

will be available to him. We can assume, though, that the trend to wireless technologies will 

continue even in developing countries. What, then, will he learn? It is my hope that, in addition 

to some basic knowledge and skills, he will also learn three skill sets: 

a. information processing, 

b. collaboration beyond school and classroom walls, and 

c. self-direction. 

These are also the same skills that I emphasize in this course. 

Back to Table of Contents 

 

 

http://www.odu.edu/educ/roverbau/Bloom/blooms_taxonomy.htm
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Syllabus 

Revised February 2009 

Course description: This course is designed to enable teachers to migrate their courses in part 

or in whole to a Moodle-based online environment. The primary focus of the course is the 

development of online pedagogies that teachers can apply in order to answer the essential 

question, "What can we achieve online that we cannot achieve as well or as fully in a more 

traditional face-to-face environment?" To respond to that question, participating teachers will 

study, discuss and apply proven online pedagogies designed to improve individualized attention, 

to provide intensive collaborative learning approaches, to provide additional opportunities for 

teachers to mentor their students, and to provide better opportunities for school-home 

communication.  

Overview: Participating teachers will integrate these pedagogies within the context of improving 

student achievement in ways equal to or greater than those of face-to-face courses of the same 

title. This course can be completely online (asynchronous - no on-site class meetings) or 

blended/hybrid (mix of in-class and online) depending on local needs. Either way, a major 

component of this course includes highly interactive online discussions emphasizing the 

relationship between student achievement and collaborative learning. Through participation in 

this course, teachers will develop their own course site in Moodle. (See Student Assessment 

section at the end of this syllabus.) 

Instructor: Romeo Marquis is the Executive Director of The Learning 

Curve Consortium and is one of its founding partners.  He is the 

developer of this graduate level course and is its primary instructor. He is 

a former teacher, principal and associate dean for academic technology 

and distance education. He continues to teach in two graduate programs 

for teachers and administrators at Framingham State College - Curriculum 

&   Technology and Educational Leadership. He is a recipient of the 

Pathfinder Award from the Massachusetts Computer Using Educators 

(MassCUE) and the Contributor of Distinction Award from Massachusetts Colleges Online.  

Email: romeo@romeomarquis.com  

Phone: 978-606-7023  

Skype: romeomarquis 

  

http://www.thelearningcurve.org/
http://www.thelearningcurve.org/
mailto:romeo@romeomarquis.com
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Texts: There is no textbook for this course. However, there are assigned readings and 

multimedia tools that provide dynamic content not typically available in static textbooks. 

The sections in this manual that include the assigned materials begin on Page 15. Please 

understand that all assigned readings and multimedia in this course are to be studied within the 

context of ñinformation processingò rather than being able to recall each specific item. Your 

ability to process the information will not be measured in quizzes and tests but in discussion 

forums and in the development of your own Moodle site for your students. 

Course 

objectives  

1.   Participating teachers will demonstrate understanding of the advantages of online 

learning for their students. 

2.   Participating teachers will prepare dynamic course content including a detailed syllabus 

with links to relevant Web sites for students and their parents. 

3.   Participating teachers will search for and find various media relevant to their own 

teaching areas and will integrate multimedia into their course sites. 

5.   Participating teachers will prepare online opportunities for student interactivity designed 

to improve student achievement through content engagement. Tools will include threaded 

discussion board forums. 

6.   Participants will develop assessment tools to measure student performance beyond basic 

skills into higher levels of critical thinking. 

Course 

outline 

Module 1: Why online? The ongoing migration to an online environment began several 

years ago and continues to expand at exponential rates. While the initial thrust was in 

higher education, elementary and secondary schools are now adapting to this 

environment at a rapid pace. During this module, participating teachers will answer the 

essential question, "What can we achieve online that we cannot achieve as well or as fully in a 

more traditional face-to-face environment?" They will answer this question through assigned 

readings and through threaded online discussions. They will combine their thoughts with those of 

their colleagues in order to develop specific objectives for the online course that they plan to 

develop. 
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 Developing an online learning community; answering the essential question, ñWhat can 

we achieve online that we cannot achieve as well or as fully in a more traditional 

environment?ò 

 Developing and sharing your preliminary plan for your online course site; creating your 

initial course site in Moodle; configuring your course site. 

 

Module 2: Developing a dynamic syllabus and other content for online 

teaching and learning. An effective syllabus is much more than a course 

outline. It is a summary including a course description, instructor 

background, course objectives, description of text (if required), outline of major topics, and 

student assessment procedures. In a K-12 environment, the syllabus should also include a brief 

section for parents - how to contact the teacher and other relevant information. The syllabus 

becomes a contract between instructor and students. In a traditional environment, the syllabus is 

a rather static document. In an online environment, however, the syllabus is a dynamic document 

that includes links to related topics. In this module, participating teachers will develop a dynamic 

syllabus for the online course that they are preparing. They will complete this assignment with 

the benefit of assigned readings coupled with interactive online discussions allowing for 

collaborative learning.  

Without content there is no course. On the other hand, simply uploading 

"stuff" to a course site is often referred to as "shovelware" in online circles. 

The opposite, of course, includes a content overview supplied by the teacher in 

a thoughtful manner. For example, if I were a high school chemistry teacher, 

as I was many years ago, "shovelware" would mean that I would simply list 

the assigned chapter or pages being studied. On the other hand, it would be 

much better if I prepared a brief overview of the assigned readings and described what we will 

be doing in class. This involves some thoughtful writing, of course, resulting in a dynamic 

overview that takes the student far beyond the limitations of a traditional textbook. Why would I 

do this? Because as a teacher I recognize that students have different learning styles and that as a 

teacher I must help them interpret course content that is presented by way of a textbook that is 

definitely not "one size fits all." Your own well prepared overview of how course content fits 

within the context of a well developed online course is very important to your students' content 

mastery. Teacher prepared content can also be in the form of MP3 files or video clips. 

 Critical Thinking Community (Select the lesson plans that fit your area. Keep in mind 

that these plans were not necessarily prepared for online use. It's up to you to adapt 

whatever you think might be helpful.) See http://www.criticalthinking.org/articles/index.cfm.  

 

 Go back to the top of your own course site. To what extent does your online course site 

begin to answer our essential question, ñWhat can we accomplish online that we cannot 

accomplish as well or as fully in a more traditional setting? Here is another essential 

http://www.criticalthinking.org/articles/index.cfm
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question: In what ways can your online course site help you make better use of the time 

that you have in class with your students? 

Module 3: Online content engagement. Collaborative learning works! 

Yet many teachers have experienced the frustration of trying to 

conduct a productive classroom discussion. Several students willingly 

participate. Others sit back and listen although we know from research 

and practice that actively engaging the content through participation is 

far more effective than simply listening. Once the discussion has 

ended, how much do students actually take away with them for further 

study? Were they able to take notes? Even if the teacher makes use of small groups, how much 

time is actually available to analyze the discussion in each group? In an online environment like 

Moodle, these barriers disappear if the teacher knows how to organize and lead a highly 

interactive discussion board forum to actively engage course content. When this happens, all 

students participate. Students who are reticent in class often flourish online; they don't feel 

intimidated by more confident and verbose classmates. The discussion need not be limited to 

classroom time; out-of-class participation is content-focused. The forum can include all students 

or can be organized into smaller groups. At the end of the forum, all students have a written 

transcript of the discussion including the teacher's direction and comments. What great study 

notes! The key is for the teacher to understand and apply the critical thinking concepts studied 

on Module 3. 

 Same reading assignments as Module 2. Note, however, the critical thinking articles and 

how these apply to the design of effective online discussion forums. In this module you 

have an excellent opportunity to give serious consideration to redesigning homework. 

 

 Understanding the different levels of learning and retention; developing online tools for 

content engagement 

 

 Preparing discussion forums and assignments to reflect course content 

Module 4: Assessing students at different levels. Relying on what has been learned 

and applied so far, participants will learn how to apply Moodle's grading 

mechanisms to the assessment of critical thinking skills and creativity of students in 

their online course.  

So far this course has focused on fundamental online tools and processes that 

enable you to answer the essential question that I posed earlier, ñWhat can we accomplish online 

that we cannot accomplish as well or as fully in a more traditional classroom?ò You can put 

together a truly excellent online course site with only the tools and processes that weôve explored 

so far. The basic elements of an effective online course are: 
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 a dynamic syllabus (or outline of content and expectations ï an overview) 

 

 dynamic course content and 

 

 effectively designed discussion forums and assignments that encourage and demand 

critical thinking and collaborative learning 

There is every reason to believe that you can develop an extremely productive and effective 

online course site using only the tools that we have used so far. One of my personal and 

professional goals in this course has been to model the essentials within the context of effective 

pedagogy supported by Moodle. However, you have perhaps come to the correct assumption that 

Moodle includes additional online tools that allow you to enhance and strengthen your course 

site. True!  

So! If you choose to integrate some or all of the other tools described in Moodle, go right ahead. 

Experiment and play with these tools until you get the hang of them. But do so not just because 

they are available but because you will integrate them in a pedagogically sound manner. To find 

these tools, go to your course site and click on ñTurn editing on.ò As you already know, that will 

produce two pull-down menus, one for resources and the other for activities. 

Assessment of 

participating teachers 

 30% online discussions reflecting understanding and application of assignments. These 

discussions are held in a threaded discussion board. Remember - all assigned readings 

and multimedia in this course are to be studied within the context of ñinformation 

processingò rather than being able to recall each specific item. Your ability to process 

the information will not be measured in quizzes and tests but in discussion forums and in 

the development of your own Moodle site for your students. 

 

 30% preparation of assigned materials in some of the modules. These assignments must 

reflect the intent of the assigned modules (preparation of syllabus, course materials, etc.) 

and must show evidence of critical thinking. 

 

 40% final product: an online course site ready for student enrollees. 

 

Back to Table of Contents 
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Integrating Moodle into Your Teaching 

How to Take This Course 

 

In order to set the stage for this unique course, letôs get into the right frame of 

mind. Here are two videos that will help develop the mindset that you will need in this course. 

The first video, The Little Red Schoolhouse, is quite dramatic in its portrayal of changes taking 

place in education. Here it is: 

http://www.teachertube.com/viewVideo.php?video_id=79936&title=The_Moodle_Course&ref=romeo  

The second video describes the three skills that we must emphasize with our students. These are  

(1) information processing, (2) collaboration and teamwork, and (3) self-direction. Watch 

carefully, because Iôve developed this course around a modification of these skills. 

http://www.youtube.com/watch?v=V56y-DbqHTA  

So! We are now considering three skills reflected in the development of this course. In addition, I 

have received excellent suggestions from teachers who have taken it and are now applying it to 

their own Moodle courses. Here are a few of the most common issues in a Q/A format: 

1. What is my primary assignment in this course? 

Although there will be several formative assignments in this course, your primary or 

summative assignments are to create your own Moodle course site for your own students 

and to create a product that will demonstrate how you will assess the performance of the 

students in your course. 

 

2. Can I work at my own pace? 

Yes, as long as you meet certain deadlines. For example, note that there is a start date at 

the beginning of each module. How you schedule your own time is up to you as long as 

you move along according to the dates provided. 

 

3. Do I have to complete each module before I proceed to the next one? 

Actually, no. For example, during Module 2 you will be developing content for your 

students. Rather than prepare all your course content in Module 2 right away, you might 

want to prepare content for one section of your own Moodle course site and then develop 

a relevant discussion forum (Module 3) and then develop an assessment approach 

(Module 4) and then add students to your course site (Module 5). You are free to develop 

your own Moodle course site according to your own priorities as long as you start each 

module on or before the specified date. 

 

 

4. Does this mean that I will be working alone during this course? 

Uh-uh. This course is highly interactive. It includes a help center plus a discussion forum 

http://www.teachertube.com/viewVideo.php?video_id=79936&title=The_Moodle_Course&ref=romeo
http://www.youtube.com/watch?v=V56y-DbqHTA
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in each module. You will be able to share your ideas and to get help from all enrolled 

teachers regardless of the school in which they work. 

 

5. Are there any required class meetings? 

No. Since this course is completely online, there are no ñreal timeò meetings. However, I 

am available to do live screen sharing as needed. 

 

6. Are all assignments required? 

All assignments are required for those taking this course for credit and optional for those 

taking the course on a non-credit (audit) basis.  

 

7. What single piece of advice can you give me that will influence how well I will do in 

this course? 

That is perhaps the easiest of all questions to answer. Since this course does not include 

any formal class meetings, itôs very easy to fall into the trap of ñout of site out of mind.ò 

My advice to you is to discipline yourself to schedule approximately the same amount of 

time in this course as you would in any other graduate course. That should guarantee 

success. On the other hand, procrastination can quickly lead to a situation in which catch-

up can be very difficult. A word of caution here ï My experience tells me very clearly 

that teachers enrolled for credit in this course do very well since all assignments are 

required for them but that teachers enrolled on a non-credit basis tend to fall behind 

quickly. Please plan accordingly. You might want to take another look at the Alan 

November video: http://www.youtube.com/watch?v=V56y-DbqHTA  

 

8. Is individualized help available? 

Yes! Help is available to all participants whether or not they are enrolled for credit. Help 

is available on a regular basis. Depending on the number of participants in this course, 

sometimes course facilitators work with me to provide individual help and support as 

needed. We automatically receive an email of each posting in the Help Desk forum in the 

course site. We respond very quickly. I am also available by email ï 

romeo@romeomarquis.com ï and by phone at 978-606-7023. 

See you online! 

Back to Table of Contents 

http://www.youtube.com/watch?v=V56y-DbqHTA
mailto:romeo@romeomarquis.com
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Module 1: Why? 

Why Teach Online? 

Long before Caleb enters Kindergarten, he will have experienced online technologies. From his 

motherôs lap he will have heard the voices and seen the faces of his extended family through 

Skype or through the screen on his parentsô laptop whenever a personal visit wasnôt possible. He 

will have listened to songs and poems, will have watched videos, and will have benefitted from a 

wide array of Web sites for toddlers. Surprised? Try a Web search for Web sites for toddlers. 

The Internet will not have replaced his books and educational toys, but will have added to them. 

By the time Caleb enters primary grades, his classroom will not be limited to tangible materials. 

It will include Web resources with all sorts of multimedia tools for learning. The tools will 

include many activities that can be completed at home with his parents, thereby reinforcing what 

he is learning at school. His teachers will be even more important in this environment as they 

find, adapt and prepare content for online use. They will even conduct virtual conferences with 

parents who find it difficult to come to school because of work and other reasons. 

As Caleb proceeds through middle school and then high school, the online 

environment will become even more prevalent as school and classroom walls 

become less restrictive. Teachersô roles will continue to change as they 

become more familiar with various forms of instructional design enriched by 

the availability of online technologies. In-class time will be structured much differently. Even 

more dramatic, however, will be homework requiring online collaboration with other students 

and even online help sessions facilitated by teachers and tutors. Some of the tutors might even be 

older students or graduate students at colleges and universities. Students will even learn from 

guest experts from anywhere in the world. 

If you think this is a picture of the future, think again. It happens now! I can give you examples 

of everything I have described on this page. The difference, as we move forward, is that these 

examples will soon be the norm, certainly by the time Caleb is in high school. 

We can begin, then, by asking, What can students achieve online that they cannot achieve as 

well or as fully in a more traditional environment? Here are some of the answers: 
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a. Online learning works! We now have research data that confirm its effectiveness. Not 

only do we have the meta-study described above, we now have analysis provided by 

experienced online teachers in The Learning Curve Consortium Worldwide. For a 

complete list of schools using Moodle within our consortium, please see 

www.thelearningcurve.org and follow the link under the Community. 

 

b. Technology is where the students are. They are indeed consumers of various technologies 

including computers, mp3 players and mobile phone of various types. A famous 

professional basketball coach once said, ñThe only good pass is a caught pass.ò If todayôs 

students are to catch our passes, we cannot continue to teach as we did years ago. We 

must accept todayôs tools and use them to redesign our teaching. Take look at a short 

video entitled, ñThe Little Red Schoolhouse.ò 

http://www.teachertube.com/viewVideo.php?video_id=78286&title=Little_Red_Schoolhouse&ref=romeo  

 

c. Online content is far more dynamic and relevant than the static content of outdated and 

overpriced textbooks. Here are two examples of content that are far more dynamic than 

text in a book. The first is a brief video describing Newtonôs First Law of Motion. The 

second is a video developed by three teachers in one of my classes. 

http://romeomarquis.com/video/newton1.wmv  

http://www.teachertube.com/viewVideo.php?video_id=80950&title=Fruit_and_the_Scientific_Method&ref=romeo  

 

d. Content engagement online can include all students rather than only the more vocal 

students in a traditional classroom. Shy students often flourish in the online environment. 

In a collaborative learning assignment in Moodle, a teacher can monitor each studentôs 

participation and contributions in a discussion board forum. The teacher can read an 

entire transcript of team activity and can easily determine which students are carrying 

their part of the team assignment and which are not. The teacher can also grade all posts 

in a discussion thread. For individual assignments, teachers can use Moodleôs 

Assignment feature that allows private interaction between teacher and student including 

feedback mechanisms in a paperless environment. Online, teachers can review data 

anytime to decide which students can proceed independently and which need help and 

http://www.thelearningcurve.org/
http://www.teachertube.com/viewVideo.php?video_id=78286&title=Little_Red_Schoolhouse&ref=romeo
http://romeomarquis.com/video/newton1.wmv
http://www.teachertube.com/viewVideo.php?video_id=80950&title=Fruit_and_the_Scientific_Method&ref=romeo
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additional support.  

 

e. Student assessment is based on project based results, individual performance and 

transcripts to verify participative contributions to collaborative learning. Here is a brief 

video by Alan November. In it he describes three skills that todayôs students need. His 

topic is very relevant to this section. http://www.youtube.com/watch?v=V56y-DbqHTA 

 

f. School-home relations are enhanced because of the availability of online content and 

assignments. 

Each of these topics will be addressed in more detail later in this manual. 

If you are considering the addition of online tools to your career as a teacher, then you should 

first ask yourself, Why do I want to undertake this venture? Is there something in your teaching 

that makes you search for better tools? If so, then welcome to a growing number of teachers who 

are learning about the advantages of Moodle. 

Each chapter in this manual includes information relative to effective teaching practices in the 

Moodle online environment. However, if youôre using any other learning management system, 

the fundamentals of online teaching are the same. They are based on sound online pedagogy 

reflecting years of research and practice by many, many professional educators.  

When I decided to prepare this manual, I asked several experienced Moodle teachers to help me 

create a link between the physical world of the classroom and that of the online environment. 

They are truly the ñchampions of the online environmentò in middle and high schools. They 

really make things happen by redesigning what they do as they continue to help their students 

achieve at higher levels. They have contributed to this handbook by answering my questions 

about specific topics and processes. Here is how some of them responded to my question, 

"Overall, how has Moodle made a difference in your teaching?" 

 Nate Rono, economics teacher: ñMoodle has allowed me to make content easily available 

to students both in and out of class.ò 

  

http://www.youtube.com/watch?v=V56y-DbqHTA
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 Tari Shea, chemistry teacher: ñOne of my main focus points is to help my students be 

ready for college where they are likely to encounter things like Moodle. I have always 

been skeptical about using an online forum in science, but this is really awesome.ò Tari 

continues, ñStudents go right to Moodle to see what they have missed when absent, and 

students check the calendar for homework and other reminders. Students learn concepts 

faster so I donôt have to spend a week on a concept that now only takes a couple of days 

with Moodle and its resources.ò 

 

 Suzanne Stacey, 9
th
 grade English teacher: ñThe biggest differences so far have been 

being able to offer my shy students a way to participate in discussions.ò 

  

 Cindy Yetman, technology teacher: ñThis has opened up wonderful interaction among all 

my students.ò 

  

 Lynne Pelto, visual arts teacher: ñMoodle provides a forum for students to share 

resources and their work in ways not possible in a regular classroom. It allows students 

who are out of class to access assignments from outside the school. It allows for different 

learning styles and learning speeds. There are written instructions to go along with my 

verbal instructions. There are visual examples. There are web sites and PowerPoints they 

can use for resources. If students do not finish work in class, they can take as much time 

as they want, finish it at home or after school and post it to Moodle when they are done.ò 

 

 Finally, here is a response that you might find surprising, and I quote: The best, though, is 

that I get to know my students at a much deeper level! After ten years of teaching online, 

I agree. While I might not recognize my students in the supermarket, I certainly have a 

much better awareness of their academic productivity. 

 

I emphasize the term ñredesigning instructionò rather than ñintegrating 

technology.ò The two are not synonymous. Integrating technology often means 

using technology on top of what we already do in the classroom. That might be 

fine with assignments that require word processing, developing spreadsheets, 
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using PowerPoint for whole class presentations, and so on. While this is helpful, it falls far short 

of the potential of online teaching and learning ï truly doing things differently. This does not 

mean that there is something wrong with ñintegrating technology.ò Rather, it means using 

technology in ways that are not possible within the boundaries of classroom walls and 

traditional homework assignments. In many instances it means taking advantage of tools that are 

already familiar to students. For example, viewing a content related video clip complete with 

narration for repetitious review of a major concept breaks the traditional barriers of time, space 

and static notes. We don't need tons of research to know how this can affect student 

achievement. 

There are compelling reasons for redesigning instruction with online tools. These tools enable 

teachers to break the barriers of time and space by creating approaches that are just not possible 

in traditional classrooms, even those in which offline technologies are integrated. In the 

following chapters you will learn more about these reasons and consider ideas from real teachers 

in their own classrooms. 

As we continue to strengthen teaching with online technologies through instructional design, the 

term ñonlineò will perhaps disappear as the use of online tools becomes more thoroughly 

engrained in what teachers do. For all of this to happen, a comprehensive eLearning solution 

must be in place. In this course, we will address all three components reflected in this diagram. 

                     

Back to Table of Contents 
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eLearning 
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Hosting

Instructional 
Design
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Development
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Additional resources (click on the images): 

 

 

 

http://home.sprynet.com/~gkearsley/TeachingOnline.htm
http://www.govhs.org/
http://www.thelearningcurve.org
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http://imoodle.imgsoftware.com/vles/
http://www.framingham.edu/graduate-and-continuing-education/graduate-programs/curriculum-and-instructional-tech/index.html

































































































































































